Cross-curriculum working

There were many reasons for having a review of the secondary curriculum. One of these was to review the content and skills contained in the curriculum and, where possible, to ‘declutter’ the programmes of study allowing teachers to personalise the curriculum better for their own learners and to build on strengths and specialisms which benefit learners. There has been a considerable shift from the original curriculum where many subjects had several attainment targets and the programme of study ran on for pages with statutory and non-statutory detail. The new secondary curriculum in force from September 2008, with full implementation by 2011, has distilled the essential elements and allows teachers room to develop their own curriculum from basic principles.

Below, some aspects of cross-curriculum working, which arise as new opportunities from the new secondary curriculum, are explored for language teachers.

1. Skills development
This creates opportunities to think about building a curriculum which may equip our young learners to cope with a world of change which will require knowledge and skills which may not yet even exist. The baby born in September 2008 will probably leave education or training in 2026. When we cannot even imagine how the world will be in 2015, with environmental and technological developments in particular still having a major effect on our lives, it is difficult to anticipate how we should be educating the baby of 2008. One corollary of the speed of change is that we need to prepare pupils for being adaptable and be able to acquire new skills, just as the current generation of teachers has had to become adept at using internet for research, e-mail for communication and Web2.0 technologies for more democratic access to and shaping of the worldwide web. The competences and skills required by pupils are described in the Skills tab of the homepage to the new secondary curriculum http://curriculum.qca.org.uk/skills/index.aspx 

These include functional skills in English, mathematics and ICT as well as the Personal, Learning and Thinking Skills (PLTS):

Overview

The personal, learning and thinking skills (PLTS) provide a framework for describing the qualities and skills needed for success in learning and life.

The PLTS framework embraces: social and emotional aspects of learning, employability, responsible citizenship, enquiry skills and creativity, self-direction and independent study, reflection on learning (learning to learn and assessment for learning).

The framework comprises six groups of skills:

· independent enquirers

· creative thinkers

· reflective learners

· team workers

· self-managers

· effective participators. 
These generic skills, together with the functional skills of English, mathematics and ICT, are essential to success in life, learning and work.

How PLTS relate to languages is described on a link from the MFL subject page:

http://curriculum.qca.org.uk/subjects/modern-foreign-languages/MFL_and_personal__learning_and_thinking_skills.aspx?return=http%3A//curriculum.qca.org.uk/subjects/modern-foreign-languages/index.aspx%3Freturn%3Dhttp%253A//curriculum.qca.org.uk/subjects/index.aspx 

However, given that the whole curriculum is to contribute to these skills, it makes sense for curriculum designers, leadership teams and subject leaders to make connections between subjects, if only to make sense of this for themselves and their learners.

Functional Skills in English

The functional skills in English apply equally well to languages:

In the case of English this means that:

· each individual is confident and capable when using the skills of speaking, listening, reading and writing and is able to communicate effectively, adapting to a range of audiences and contexts. This will include being able to explain information clearly and succinctly in speech and writing, expressing a point of view reasonably and persuasively and using ICT to communicate effectively

· each individual will be able to read and understand information and instructions, then use this understanding to act appropriately and to analyse how ideas and information are presented, evaluating their usefulness, for example in solving a problem. They will be able to make an oral presentation or report, contribute to discussions and use speech to work collaboratively to agree actions and conclusions.

The above are identical to the aspirations of languages teachers in developing skills in listening, speaking, reading and writing and learning to communicate using ICT. The English mantra of 

Purpose + Audience ( Form

applies equally well to language learning. We should discuss the purpose of any speaking or writing and identify the intended audience in order to decide upon the appropriate form. The Sequence for Writing was described in the DfES document Literacy across the Curriculum (DCSF 0235/2001  - available to view or download online http://www.standards.dfes.gov.uk/secondary/keystage3/downloads/lit_xc2_023501mod02nonfict.pdf) and revisited again in the Literacy and Learning materials (DCSF 0652 – 2004 G).
 This follows a logical approach to looking at how to organise text by exploring the conventions and features of that type of writing. It is worth talking to English colleagues to explore how this approach could be shared and developed by all subjects if this is not already happening.

Pie Corbett’s exhortation to teach pupils to read as a writer and write as a reader is equally applicable to languages where we try to encourage pupils to acquire and accumulate words, sentence structures and text types which they can store away, adapt and reapply later in their own communication. 

It helps for pupils to be able to make connections and see that the same principles for communicating apply whether they be in English, geography, science or other languages. It may also smooth the teaching process if teachers can agree within schools that they will adhere to common principles and language for discussing writing in particular.

Functional Skills in ICT

In the case of ICT this means that:

· each individual is confident and capable when using ICT systems and tools to meet a variety of needs in a range of contexts. For example, they will use ICT to find, select and bring together relevant information and to develop, interpret and exchange information, for a purpose

· each individual will be able to apply ICT safely to enhance their learning and the quality of their work.

Again, we can see how languages are perhaps unconsciously using ICT functional skills when researching e.g. culture on the internet and then when using word-processing, web publishing, (blogs or wikis for sharing writing) or multi-media presentations to communicate their ideas to others. We should also pause to reflect that ICT should only be used to enhance the quality of their work – there is no need to throw away pens and paper (yet!) where these fulfill a suitable function which cannot be enhanced by ICT.

Some of the specific skills attached to ICT the subject and English and media studies are explored further in specific, practical examples below.
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2. Working with other subjects - content

The new secondary curriculum has loosened the constraints of the previous curriculum, allowing individual schools and subjects the latitude to elaborate a curriculum which suits local need and builds on existing expertise. This means that there are now fewer statutory requirements in subjects to cover specific content. In practice, however, where the current curriculum works for subject departments they may revisit and refresh topics but may also decide to retain the main long-term learning objectives. It is worth checking through subject leader meetings or with other subject leaders what plans they have for their subject to look for possible cooperation for mutual benefit. The spur for spending a little time on this appears in the final line of all the national curriculum subjects’ programme of study, under Curriculum Opportunities where nearly all subjects are encouraged to 

make links between [SUBJECT] and work in other subjects and areas of the curriculum (and out-of-school activities)

2a. Multi-disciplinary approach – one large project across many subjects

This could be a focus for a number of subjects working together at a point or points in Year 7 so that pupils gain a wider, all round understanding of the content. One example would be the theme of slavery, which generated much fresh material in 2007 in commemoration of the 200th anniversary of the abolition of slavery in the UK.

Art & Design is required to engage with a range of images and artefacts from different contexts, recognising the varied characteristics of different cultures and using them to inform their creating and making. Often this involves looking at either Aboriginal or African art styles. If west African masks, for example, were explored, this could lead pupils into better understanding the cultural background of those who were taken by slave ships to the West Indies. Pupils could explore the materials used in the artefacts and the functions of the masks in west African societies, to explore their artistic form and function.

English reading should include texts that enable pupils to appreciate the quality and distinctiveness of texts from different cultures and traditions. Although not specifically listed in the ‘appropriate reading’ lists, Harper Lee’s To kill a Mocking Bird is a text available to and used by many English departments and adds to the cultural understanding of the African American experience. Similar themes can be drawn out of the works of Maya Angelou (who is listed) or other writers from the Commonwealth or Caribbean.

Geography should include human geography. (This should include themes such as … migration…). By exploring the causes and consequences of migration, geography could examine the apparent contradiction between the enforced African emigration of the 18th century with the strictly controlled African emigration of the 21st century. Commentators such as the Senegalese rap singer Didier Awadi may be brought in here. Although some of his lyrics may stretch Y7 pupils, geography teachers could build on the popular Trading Game to explore his lyrics and thinking. This would be useful in developing global citizens who consider the impact of local and national decisions on global developments. In early 2008, his website
 features words & images which geographers could easily use to generate thought & discussion. 

History strengthens the position of the slave trade within the curriculum by stating in the programme of study that Within these broad parameters, all pupils should be taught aspects of history, including:

…the nature and effects of the slave trade…
History teachers will want to use this as a vehicle to explore its own key concepts such as cause and consequence, significance and interpretation as well as factual knowledge about the era in order to understand British history better. They may well be able to suggest which aspects of slavery language teachers could best explore with pupils. By working with languages to explore original source materials, history teachers will also be sending out a message about how important a language is for advanced study of history and some universities now require a language qualification. Some good sources are available on Wikipedia (by enlarging and enhancing images)
 or some superb sources for which history colleagues may be very grateful from Collège Albert Camus, in Versailles Local Authority
.

ICT can also contribute to this theme as finding information is a key process for taught ICT, within which pupils should be able to analyse and evaluate information, judging its value, accuracy, plausibility and bias. Pupils can visit sites such as http://www.liverpoolmuseums.org.uk/learning/makethelinkbreakthechain.asp (from the 2007 commemorations in Liverpool), the new international slavery museum in Liverpool http://www.liverpoolmuseums.org.uk/ism/index.aspx or Bristol’s Commonwealth & Empire Museum website http://www.empiremuseum.co.uk/ (until the museum moves to London). These sites could be examined for value and any bias.

In writing, pupils could be asked to produce simple texts related to common themes found in beginners’ language courses such as presenting family, home and daily life. Equally, they could produce a multi-media presentation of an imagined daily routine of a slave family. This could build on the ICT sample teaching unit of work 7.1, produced by the Secondary National Strategy and used by many schools http://www.standards.dcsf.gov.uk/secondary/keystage3/downloads/ictsampley7_1a022203useict.pdf This builds in work on fitness for purpose of presentations and the idea of audience awareness which is also appropriate for English and languages. 

Modern Foreign Languages includes Intercultural Understanding as a key concept so it would be appropriate for pupils to explore this through the web, on such sites as http://goree.ifrance.com/ (with some interesting musical references) or the more general http://webworld.unesco.org/goree/fr/screens/0.shtml where they can look at the many photos on the site (see also www.flickr.com or http://www.woophy.com/map/index.php for general photos from all round the world). Towns such as St. Malo and Bordeaux also have slaving heritages which are worth exploring. 

A video (more useful for teachers or older learners) is also available on the Didier Awadi site. A little is also available in Spanish about the slave routes to Cuba on http://www.dtcuba.com/ShowReport.aspx?c=275 and there are other disparate articles on the web about daily life in Uruguay in the 19th Century as described by Lino Suárez Peña or plans to build  Argentina’s first slavery museum in Alta Gracia, from an old cinema and supermarket or the Chilean experience can be seen through its virtual art museum, based in Santiago de Chile - LOS ESCLAVOS EN CHILE NO DESAPARECIERON http://www.mav.cl/  . 

Year 7 pupils could usefully read about slavery and its impact through French or Spanish texts, adapted by a foreign language assistant or teacher, using information from above sites. They could explore daily life on board the slave ships or on the plantations or could read about why the slave trade began. This could usefully support history work on cause and consequence. It could also provide a different angle on the usual daily routine or food topics or be a way of introducing past tenses, thus combining language learning with some content. The lack of intrinsic interest in content and where the learning is all about language structure are often complaints of the young language learner. Finding engaging contexts for including new language is important and, sometimes, it is important to allow pupils to read or listen to material which is for intercultural understanding and does not require any language assessment or comprehension questions.

Music has strengthened the cultural understanding element, since the Key Stage 3 Music – a professional development programme (DFES-03857-2006) which the Secondary National Strategy brought out in 2006. Music teachers are now encouraged to start their planning for musical understanding from the point of view of cultural contexts for styles, genres and traditions. This makes for ideal links with other subjects, including languages as music commonly explores African drumming, Blues traditions and its cultural contexts and reggae. If French and Spanish can assist history in depicting the cultural context for this, then all subjects can benefit.
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2b. Links to individual subjects

Large, cross-curriculum projects such as the one described above may be suitable as an occasional project within a school but it may be easier to make progress on developing links with other subjects by starting small with just one or maybe two others. There are plenty of natural links between the subjects, especially as many now have a cultural dimension explicitly mentioned in their programme of study:

Art & Design:

1.3 Cultural understanding
1. Engaging with a range of images and artefacts from different contexts, recognising the varied characteristics of different cultures and using them to inform their creating and making. 

2. Understanding the role of the artist, craftsperson and designer in a range of cultures, times and contexts.

Studying works of art from other cultures could have plenty of scope for learning objectives in languages. It could be used in the early stages of Y7 to secure prior learning of colour, shapes, personal qualities, sports & leisure activities, landscapes, animals etc. Later on, works of art could be explored with short texts explaining the artist’s context in order to learn how past tenses function.
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La Montagne Sainte Victoire dans le sud de la France.

(   A gauche, voici l’atelier de Paul Cézanne.

More is available on Cézanne with a 360° panorama visit to the atelier on the hill above Aix en Provence on the official website.

Citizenship

1.3 Identities and diversity: living together in the UK
1. Appreciating that identities are complex, can change over time and are informed by different understandings of what it means to be a citizen in the UK.

2. Exploring the diverse national, regional, ethnic and religious cultures, groups and communities in the UK and the connections between them.

3. Considering the interconnections between the UK and the rest of Europe and the wider world.

4. Exploring community cohesion and the different forces that bring about change in communities over time.

Although references here are to UK Citizenship, we should be encouraging citizenship colleagues and school leaders to promote the concept of global citizenship. Identity and cultural diversity is, after all, one of the cross curriculum dimensions in the new secondary curriculum and pupils need to be able to discuss and debate topical and controversial issues including those where rights are in conflict and need to be balanced. They consider what is fair and unfair to different groups involved and make reference to relevant national, European and international dimensions of the issues.

All language teachers can think of specific links to the countries where the target language is spoken. These might include the unrest in the banlieues in recent years in France (adapted articles, written in the present tense, could develop pupils’ understanding of present tense –er verbs, for example
); l’affaire foulard (which could involve pictures and descriptions of school attire in UK, Belgium, France and Congo contrasting the different types of clothing worn and which is practical, fair, looks good etc. This could include questions about whether schools should have rules about hair length, piercings, uniform, wearing slogans or religious items which others may find offensive etc.


School children in Congo Brazzaville   (
The 1994 film made in Guinée, le Ballon d’Or is another useful resource as it explores in a charming way the aspirations of a young boy who is desperate to progress in his football career but realises it would take over 2 years of earnings just to buy a decent football. The plot hints at the market for and exploitation of west African footballers who find their way to international level; these days many youngsters will identify with Diouf’s journey from Sénégal or Drogba’s from Côte d’Ivoire, although the latter have probably not fared too badly at international level! 

Similar questions of identity and diversity are raised in societies across the globe with tensions of interest to languages between the Arab and African immigrants in southern Spain, France and Italy and the majority populations or the Gastarbeiter in Germany, the new arrivals from abroad in the eastern states of Germany or the ethnic Russians in Latvia. Many of these can be explored at a variety of levels even from Y7, to start pupils thinking about questions of identity and diversity abroad and be able to compare them with current trends in UK society. When revisiting personal identity with beginners, one could easily take a family in the USA, described in Spanish as they are Mexican by background. This could provide a more interesting context than the girl who comes from Madrid:


English & History

As war is so often a major theme for English and for history in key stage 3, it may be worth exploring these together. Joint working to explore this theme could be very profitable for pupils’ understanding of war from a variety of cultural perspectives and as a way of understanding modern Europe. 

English teachers quite frequently study the poetry of World War I with pupils in key stage 3, reading typically such poets as Wilfred Owen or Siegfried Sassoon. Whilst there were not the same anti-war poets in France at the time, Guillaume Apollinaire
 or Paul Eluard
 both wrote poems which could be explored by pupils:

There are several potent images from World war I on websites
 which provide an insight into the life and times being described by these poets. Both poems could be presented to pupils to work out the gist using a range of reading strategies (MFL Framework Objectives 7W8: How to find or work out and give the meaning of unfamiliar words and 7T4 How to use a dictionary and other resources appropriately when working on text). The Eluard poem would probably need a translation or introduction to cover the first two verses but the third would be an interesting one to pursue with youngsters who may be able to come up with a different set of words for 21st century Europe.
The Apollinaire poem would need to be seen written ‘correctly’ so that pupils can decode the text before returning to look at the form of the poem as well as the evocation of the Somme in 1916.

Similar works by poets such as Pablo Neruda or García Lorca could be used for similar purposes in Spanish, based on experiences of war, or the gruesome poems of Ernst Toller or Bertolt Brecht. 
Geography

Cultural understanding and diversity
1. Appreciating the differences and similarities between people, places, environments and cultures to inform their understanding of societies and economies.

2. Appreciating how people’s values and attitudes differ and may influence social, environmental, economic and political issues, and developing their own values and attitudes about such issues.

There are many useful links to be made with geography such as physical processes and their links to human geography e.g. the effects of natural disasters, climate or coastal erosion; human processes such as migration, employment patterns and sustainable development as well as a sense of place in locations around the world. Most geography departments study a country or two, often contrasting LEDCs with MEDCs (Less Economically Developed Countries with More Economically Developed Countries). There is plenty of scope here for combing forces with art, music and geography here to give a really good insight into exploring a country to find out what it is like, how it became like this and how it may change (Geography Key Concept 1 – Place).

French and Spanish can certainly offer several links here and even German, Russian or Italian could offer a few different countries or regions which use the language. Web searches for earthquakes, volcanoes, coast, environment, alternative energy, recycling, river + the required country will generate interesting links to newspaper articles, pictures and video clips, many of which can be used with little adaptation.

If well chosen by geography, art, music and languages teachers, then regions or countries can be exploited by all to exemplify different aspects of culture and language.

History

It is worth talking with history teachers about their choice of thematic or depth studies as these may often overlap with countries covered by the target language. War and conflict in the 20th century, for example, has many interesting aspects which languages teachers (of any language) could follow up. This may include the rations and diet of people in Europe during the second world war (if looking at food), the destruction of towns (when learning about places round a town) or the use of propaganda in any of the 20th century conflicts, many of which could be introduced to promote use of dictionaries (for short slogans) or looking at imperatives (where posters include these).

The Cold War is sometimes studied in key stage 3 and this may lend itself to work in German lessons to support pupils’ understanding of everyday life in communist countries. As a way in, it may well interest pupils to learn that young Michael Ballack, the German international football player, grew up in what was then Karl-Marx-Stadt in Saxony (now returned to its pre-war name of Chemnitz). 1980s Karl-Marx-Stadt may well be of interest to pupils if they realised that this showed the childhood of Michael Ballack. His website has general background on his life http://www.michael-ballack.com/?201A1A1 as well as an accessible http://www.michael-ballack.com/?204A0A1 question and answer about his likes and dislikes.

The films Goodbye Lenin! and das Leben der Anderen give contrasting insights into life in the old GDR. A simple overview of the GDR is provided by the Goethe Institut  http://www.goethe.de/ges/ztg/thm/ddg/de2367065.htm with web searches or YouTube for e.g. DDR Alltag throwing up many sites of varying seriousness and quality.

ICT

There are natural links to be made with ICT as the key processes of Finding Information and Communicating Information can both be achieved in languages lessons using ICT, whether it is by teachers or pupils. Many suggestions for working with other subjects will also come through the use of ICT if teachers and learners are to use the latest information. This is important as text books struggle to look up to date in pupils’ eyes.

ICT colleagues may be willing to develop international links using e-mail, video-conferencing or collaborative tools such as blogs and wikis for sharing information in word-processed form or in sound files and moving images. ICT colleagues should be able to provide guidance on this as one of the ICT key processes is to  communicate and exchange information (including digital communication) effectively, safely and responsibly.

Similarly, ICT colleagues may wish to work with languages in developing the use of digital sound files, recording study visits abroad using digital technology or helping teachers and pupils to develop good use of multi-media presentations.

Music

With the Secondary National Strategy encouraging planning for musical understanding in KS3 from its cultural context, and this being endorsed by the new secondary curriculum, there are many ways in which language teachers can support music in exploring cultural contexts as well as language teachers drawing on music. 

Examples of this are mentioned above, in the multi-disciplinary approach although this could be developed with just the cooperation of languages and music, or in the section on Intercultural Understanding.
PE and Personal Wellbeing 

Although fitness and health is no longer a separate strand of PE progression, Making informed choices about healthy, active lifestyles is one of the new key processes and comes into Personal Wellbeing as well. This strengthens the need to reinforce these messages in languages and provides opportunities to look at healthy, active lifestyles in different countries. Spanish teachers may want to look at a recent scheme to tackle obesity: http://www.thaosalud.com/ 
Pupils could be required to research the website of a French Caribbean school to find out what the school expects them to provide at the start of term – this covers books, equipment, appropriate clothing and PE kit:

http://www.college-satineau.com/parents/accueil.php?centre=fournitures5e This would enable pupils to look at the types of physical activities which schools offer in different countries.

Languages may also want to talk to PE about exploring different sport types which are typical abroad but not so in the UK – this could be, for example, baseball for links with Québec or Cuba or handball for German. It would be useful if PE could incorporate a lesson or two on this shortly before any study visits abroad. Similarly, whilst abroad, many pupils enjoy the chance to take part in unusual sports or in a match between the host school and the British school.

News and sports personalities are useful also in catching pupils’ attention as well as good for promoting healthy lifestyles. Sports personalities are role models for pupils so looking at their backgrounds or lives provides further incentives for pupils to become involved in lessons as the lessons explore meanings that matter. There are many sporting events throughout the year in many different countries of interest such as winter sports in Austria, Switzerland, Italy and France or Paris-Dakar Rally, Formula 1 in Belgium, Germany or Austria, football across Europe, Latin America and most of Africa, rugby in France as well as tennis, athletics, gymnastics, equestrian events etc, worldwide.

Finally, learning takes place in a range of settings and not just between 9 and 4 in classrooms. If PE teachers take pupils on a water sports week or skiing, there is an opportunity for languages to link up with some extra language sessions for teachers and pupils or to explore other aspects of the area whilst there. If nothing else, the presence of a languages teacher on such study visits can often demonstrate how useful it is to be able to negotiate in the target language or deal with emergency services or hotel staff.

See Intercultural Understanding for other ideas for linking up with other subjects when taking pupils abroad.

Reflections:


How is the curriculum design shaped in your school?


What are the expectations from languages? Do these match up with your thinking?


How can languages contribute to functional skills in English and ICT?


How can language teachers exploit pupils’ learning in functional skills in English and ICT?


Can we use literacy links better with KS3 English or drawing on pupils’ prior learning in KS2 Literacy?





�





Gabriel Péri (Éluard)


Un homme est mort qui n’avait pour défense�Que ses bras ouverts à la vie�Un homme est mort qui n’avait d’autre route�Que celle où l’on hait les fusils�Un homme est mort qui continue la lutte�Contre la mort contre l’oubli.��Car tout ce qu’il voulait�Nous le voulions aussi�Nous le voulons aujourd’hui�Que le bonheur soit la lumière�Au fond des yeux au fond du cœur�Et la justice sur la terre.��Il y a des mots qui font vivre�Et ce sont des mots innocents�Le mot chaleur le mot confiance�Amour justice et le mot liberté�Le mot enfant et le mot gentillesse�Et certains noms de fleurs et certains noms de fruits�Le mot courage et le mot découvrir�Et le mot frère et le mot camarade�Et certains noms de pays de villages�Et certains noms de femmes et d’amis�Ajoutons-y Péri�Péri est mort pour ce qui nous fait vivre�Tutoyons-le sa poitrine est trouée�Mais grâce à lui nous nous connaissons mieux�Tutoyons-nous son espoir est vivant. 








Il se levait très tôt pour arriver tous les matins à six heures du matin. Il travaillait dans l’atelier de six heures à dix heures er demie. Puis, il descendait dans la ville d’Aix en Provence pour déjeuner. Il aimait bien manger!


Apès le déjeuner il remontait à l’atelier pour reprendre le travail. Il peignait peut-être un motif spécial, comme par exemple un pot, des fruits, une chaise, un vase bleu, des chrysanthèmes ou, quand il faisait beau, il s’installait à l’extérieur à quelques centaines de mètres de l’atelier pour peindre la montagne Sainte Victoire. Il aimait toujours finir son travail à cinq heures de l’après-midi. 








Hola! Wow, no tenía idea de que había un foro en español... que bueno saberlo! �Bueno yo me llamo Xaviera... tengo 14 años y nací en Chile también (Sudamérica). Desde hace dos años y medio vivo en Phoenix, Arizona... la verdad no soy muy buena para hablar de mi, me encanta leer, escuchar música, escribir, dibujar... también me gustan cosas como la astrología y el tarot, pero lo que más me gusta es el cine y teatro. ¡De grande quiero ser actriz! Y bueno, eso es todo. Me gustan mucho los libros de Harry Potter, especialmente Harry/Hermione porque pienso que la conección que ellos tienen es muy parecida a la que yo quisiera encontrar con una pareja. Pero bueno…








Reflections with other language teachers:


What might be the potential for developing such a cross-curriculum theme within school?


What type of learning would we hope to see for languages? 


How could we contribute to other subjects’ understanding?


What other potential themes are there which could draw in a range of other subjects?


Reflections with other subjects


    Which are the main contexts used by other subjects in Year 7 where joint working could be beneficial?





Reflections:


Which other individual subjects would most easily link up with languages?


Can other subject teachers help languages with resources or by referring to languages or using target language material in their teaching?


Who can help with research and resourcing? (FLAs? Admin support? TAs? Older pupils? A Languages club? Business partners? Partner schools? Web forums? Strategic Learning Network?)


See also Learning another subject through the target language (CLiL)





COLLABORATION NOT COMPETITION!








� There is a specific booklet on Developing literacy in modern foreign languages which provides subject exemplification from the Secondary National Strategy’s Literacy & Learning whole-school initiative - DCSF ref 0658/2004 G, available from Prolog or downloadable from the Standards website.


� � HYPERLINK "http://www.awadimusic.com/" ��http://www.awadimusic.com/� 


� � HYPERLINK "http://fr.wikipedia.org/wiki/Commerce_triangulaire" ��http://fr.wikipedia.org/wiki/Commerce_triangulaire� 


� � HYPERLINK "http://www.ac-versailles.fr/etabliss/clg-camus-bois-colombes/Port%20bord2002/commerce%20triang/commerce_triangulaire.htm" ��http://www.ac-versailles.fr/etabliss/clg-camus-bois-colombes/Port%20bord2002/commerce%20triang/commerce_triangulaire.htm� 


� http://atelier-cezanne.com/france/visites.htm


� This is Level 5 Citizenship – the need to see the wider perspective rather than just the national context is important to progress to L5+.


� MFL Framework Objective 7W5: Present tense forms of high-frequency verbs…


� Apollinaire: Ecoute s’il pleut, écoute s’il pleut, reproduced here from � HYPERLINK "http://www.1914-1918.fr/1914-1918_menu.htm" ��http://www.1914-1918.fr/1914-1918_menu.htm� 


� Gabriel Péri, by Paul Eluard, 1944


� � HYPERLINK "http://www.1914-1918.fr/1914-1918_menu.htm" ��http://www.1914-1918.fr/1914-1918_menu.htm� 
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